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CULTURAL DIVERSITY IN BILINGUAL EDUCATION
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Abstract: This article attempts to understand how cultural diversity in bilingual
education plays crucial role in the development of students’ cultural identity and self
concept. It reveals that cultural diversity should be implemented well in bilingual
education to support the metalinguistic skills in processing information through
different languages.

Keywords: cultral diversity, bilingual education

Abstrak: artikel ini bertujuan untuk memahami bagaimana keragaman budaya dalam
pendidikan dwibahasa memegang peranan penting dalam pengembangan identitas
budaya dan konsep diri siswa. Terungkap bahwa keragaman budaya harus
diimplementasikan dengan baik dalam pendidikan dwibahasa untuk mendukung
keterampilan metalinguistic dalam pemrosesan informasi melalui bahasa-bahasa yang

berbeda.

Kata kunci: keragaman budaya, pendidikan dwibahasa

INTRODUCTION

Education which is based on
multicultural understanding is known to
be a dynamic and life-long process of
teaching and learning. It can foster
critical  thinking, cultura awareness,
language proficiency, cooperation, self-
esteem, community concern  and
transformative social action. It is
assumed aso that multicultural education
work can promote socia justice,
educational, equity, and excellence.

There are many studies of
multicultural education in the past two
decades. One wave of study strongly calls
for the restructuring of teacher
preparation programs to address the
increasing cultural and ethnic diversity of
public school student populations
(Hodgkinson, 1996; National Center for

Education Statistics, 1994 ). Several other
studies point out the disparity between a
homogenous teaching population and
increasing heterogeneity of racia, ethnic,
cultural, and socia class of school
student populations (Bennett, 1995;
Gomez ,1996).Ancther group of studies
highlight the fact that cultural mismatch
between teachers and ethnically diverse
students contributes to the differences in
school success (Au & Mason, 1981;
Erickson, 1987; Ogbu, 1987).

According to Ogbu (1987) the
cultural mismatch factor most negatively
impacts the academic performance of
students who are the largest minority
groups in public schools. All these
studies invariably call for restructuring of
teacher preparation programs so that
prospective teachers have skills, attitudes,
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and knowledge to meet the challenges of
culturally diverse school
environments.Studies based on the
cultural differences concept make the
assumption that academic achievement of
students  from  culturaly  diverse
backgrounds will improve if schools and
teachers make an attempt to ensure that
classroom instruction is conducted in a
manner responsive to the student’s home
culture. Modification of classroom
instruction to respond positively to home
culture of students is known in research
literature as culturally compatible (Jordan
, 1987), culturally congruent (Au &
Kawakami, 1994), culturaly responsive
(Erickson, 1987), and culturaly relevant
(Ladson-Billings, 1990), bilingual
education (Teitelbaum & Hiller, 1977).
The last term will be used throughout of
this paper.

Bilingual  education provides
equal  educational  opportunity  for
students who do not speak other
languages than his or her own language.
Bilingual education is the use of two
languages, one of which isEnglish, as a
medium of instruction for the same pupil
population ina well-organized program
which encompasses part or all of the
curriculumand includes the study of the
history and culture associated with
themother tongue. A complete program
develops and maintains thechildren’s
self-esteem and a legitimate pride in both
cultures (Paulston, 1978). In fact,
bilingual education program differs with
the study of foreign languages as school
subjects. In hilingualeducation, two
languages are used for instruction, andthe
goa is academic success in and through
the twolanguages, whereas the study of
foreign languages focuses on the mastery
of the learned languages themsel ves.

Through the context of culture,
bilingual education points out the

BASTRA, Vol. 1, No. 1, Juni 2014

effectiveness in educating nonnative
English speaking students by conserving
the native language skills of minority
students and devel oping second language
skills in English speaking. Bilingua
education programs attempt to integrate
language minority and language majority
students by providingcertain
methodology  and content  area
instructions of language development in
two  languages.Bilingual  education
prograns have made the goas of
bilingual proficiency, academic
achievement and positive cross-cultural
atitudes and behaviors. To meet the
goals, there are factors affect such issues
as student enrollment, program features
and design, and instructiona features.
Thus, it is important for bilingua
education  practitioners to  have
knowledge of a holistic curriculum that

support the language proficiency,
appropriate assessment, planning and
delivery of instruction, -culture, and

professionalism.

Methodology of Bilingual Education: A
Framework

The term *“bilingual education”
continues to evolve. The literature
defines it as the use of the students’ home
language and culture, along with English,
in an individually designed program of
instructions (Baca & Cervantes, 1989;
Carrasgquilo, 1990). To provide an
appropriate  educational context for
culturally and linguistically diverse
students, teachers need a theoretical and
methodological foundation in bilingual
education. Teachers need to provide
theoretical and practical knowledge of
bilingua education as instrumental
functions. Besides that, teachers have to
utilize a variety of assessment
procedures. Along with that, teachers
should include the concept of culture as a
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core value for the development of
students’ cultural identity and self-
concept. In addition, it is important for
teachers to have extensive training in the
planning and delivery of instruction to
promote academic achievement. This is
conducted so that teachers who teach
bilingual students to be fluent in both
English and the native language of the
students. Teachers  must  vaue
commitment to teaching bilingua
education learners in order to understand
to the cultural and linguistic diversity of
the students.

Relating to its methodology,
Akkari (1998) argued that bilingual
education has become a recent concern in
public education and learning, especialy
in contexts with multiplecultural groups.
Thus, determining the distinguishing
characteristics of  bilingualeducation
programs is an effective way to
understand their dynamics and toidentify
the varying rationde among each
program. There are six models of
managing cultural diversity in formal

education: @ segregated
languageremediation, (b) transitional
bilingual  education, (c) language
developmentalbilingual  education, (d)
integrated-enrichment bilingual
education, (e two-waybilingual
education, and (f) *“neo-colonial”
bilingual education.

Segregated Language Remediation

This moddl is considered not a
bilingual educationprogram, it is the most
commonly used method in addressing
language diversityin schools. The goa of
segregated language remediation is to
rapidly mainstreamchildren into the
dominant language. Typically, children
identified as having“limited English
proficiency” (LEP) are separated from

regular classrooms andspend a variable
amount of time with speciaists who
teach the dominantlanguage. This
separation ranges from minor, as in the
case of English secondlanguage pullout
programs, to more extensive
separation.ESL pullout programs provide
supplemental instruction (typically for
30to 45 minutes each day) for minority
language students who have
beenremoved from submersion
classrooms. This instruction is usually
provided insmall groups by teachers who
do not speak the native language of
minoritystudents.

Transitional Bilingual Education

It is known as early-exit
bilingualeducation, a model whose
primary goal is to “mainstream” students
to alldominant-language classrooms. This
model uses native-language instructionto
help students initially keep up in other
subjects, but it eventualy shifts
todominant-language instruction. Thus,
the  native language pOSSesses
onlytransitional or temporary value. In
the  end, proficiency in  the
dominantlanguage is that which is the
most important.

Language Developmental Bilingual
Education
It is known as language

maintenancebilingual education, strives
to achieve fluent bilinguaism and
biliteracy aswell as academic excellence.
It typically phases in the dominant
languagethrough a more gradual manner
than transitional bilingual programs
andcontinues to develop students’ skills
in the native language (through
languagearts or content-area instruction)
after they have become fully proficient in
thedominant language.
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Two-Way Bilingual Education

It is known as dua-language
education, isa model that combines
language-maintenance bilingual
education (for languageminority students)
and foreign-language immersion (for
language majoritystudents), with an
added benefit of peer tutoring. By
bringing children fromtwo different
language groups together, this model
seeks to enable al groupsto learn a
vernacular other than their own while
achieving  high  academicstandards.
Christian (1996) has suggested two major
patterns of languageallocation in such
programs. 90/10 programs, in which 90%
of the instructionis carried out in the non-
dominant language, and 50/50 programs,
in which thepercentage of each language
is roughly equal.The possibility of
implementing two-way bilingual
education programsdepends on several
factors, including the size of the
linguistically diversepopulation in a
particular school or region, the local
availability of financialresources, and the
“prestige” of the foreign language.

“Neo-Colonial” Bilingual Education

As the matter of fact “Neo-
colonial” bilingual education is not very
well  documented in thepedagogical
literature. This model can be found in
former European coloniesthat existed in
Africa and Asia. After achieving their
independence, many ofthese countries
continued to use English, French, or
Portuguese as thelanguage medium of
instruction.This maintenance of the
colonial legacy can be explained by
political ,economic, and historical factors.
First, these countries were colonies
duringthe time in which public schooling
was implemented. They lacked any
“localmemory” of massive schooling in
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the  native languages. Second,
languagecomposition in many
countrieswas made upof multitudinous
rather than one dominant language. Thus,
the use of the*colonial language” was a
pragmatic solution during a period in
which buildingnational identity was the
priority.

The Integration of Cultural Diversity
into Content of Language L earning

Rodriguez & Carrasquillo (1997)
argued that effective instruction of
bilingua education students requires
mastering and using appropriate planning
and delivery of instruction, as well as
teacher’s knowledge and abilities of
students’ cultural and  linguistic
characteristics and instructional needs. To
accomplish  successful teaching and
learning, teachers are required to (@)
provide students with English language
development instructional activities, (b)
use students’ native language for
instruction, (c) be knowledgeable about
subject contents and its appropriate
delivery, and (d) implement appropriate
techniques assessment for diagnosis and
instructions.

In addition, in dealing with the
integration of cultura diversity into the
language learning content, teachers must
consider the students’ culture and
linguistic diversity. It is believed that
individuals bring their own culturally and
socialy driven way of knowing to the
learning process (Gardner, 1991; Parla,
Karnes & Ludlam, 1996). Students from
diverse backgrounds come to school with
a wide assortment of experiences and
understanding. They have different
pictures, each one different from each
other, and classroom teachers must
connect instructions to those pictures.
Teachers’ quality seems to be one of
important  elements  in  bilingual
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education. According to Cameron (2003),
bilingual education environment requires
whose command of the language enables
them to be models for their students who
will reproduce the accent of their
teachers. Therefore, bilingual education
teachers need to be aware that when
language is a core value for a cultural
group, it will also play a crucid role in of
the development of students’ cultural
identity and self concept. Bilingua
education teachers must have the
following competencies as follows:

- Incorporate activities, materials, and

techniques related to language
minority students’ history,
contribution, and life styles.

- ldentify approaches in assisting

families to become active participants
in the educational team.

- Recognize and accept different
patterns of child development within
and between cultures in order to
formul ate realistic objectives.

- Plan strategies to respond positively to
the diversity of behaviors involved in
cross cultural settings.

- Provide field experiences in order to
assist children to interact successfully
in cross cultural settings.

- Demonstrate awareness of the way in
which a learner’s culture can permeate
all areas of the curriculum.

- Describe approaches to develop
awareness of the learner’s cultural
diversity value.

- Know the effects of cultural and
socioeconomic  variables on the
student’s learning style (cognitive and
affective) and general level of
development and socialization.

- Recognize cultural similarities and
differences between individua of the
United States and those of other

countries to identify potential conflict
and opportunities these may create.

In general, current forms of
content and language integrated programs
regard content learning as theprimary
learning goal and language learning as a
secondary one. Typicaly, there are no
formallanguage learning objectives and it
is up to the individual teacher to select
the teaching method and thecontent-
related language to be focused on. It
isargued that language learning in
bilingual education could be improved by
intensified explicit languageteaching,
such as more explicit focus on form,
extended and challenging ora
production, more collaborativefocus-on-
form tasks, and focused use of L1 in class
(Jarvinen, .....).

It isfound that teachers are able to
cover less content when teaching in
aforeign language. It is because they have
to focus more on the target language in
which it gives them a burden (Nikula &
Marsh, 1997). Content teachers are
usually not language specialist(Fruhauf et
al. 1996,Eurydice, 2006). It is known that
the use of the two languages in bilingual
education has been defined quantitatively
as theratio of each language used in
teaching. Figure 1 below shows different
approaches of content andlanguage
integrated education placed aong the
continuum of content and language.
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Content

Language

Language sensitive content teaching
Beginning immersion 20%

Content sensitive language teaching
Formal language teaching
Immersion 50/50

Figure 1. Approaches of content and language integrated education and the ratio of content andlanguage

in teaching.

In general, it is believed that
learners should pertain to the use of the
L2 and avoidthe use of the L1 in learning
an L2. However, recent research has
shown that students use the L1
forpurposes that are conducive to the
learning of the L2 and not inhibitory to
L1 development or wastedopportunities
to use the target language (Swain 2000,
2002, Swain & Lapkin, 1998). The role of
language is nolonger seen from an
information-processing angle, as
conveying messages, but it is seen as a

tool incognitive activity, i.e. in the
learning of the L2. When learners
collaborate in speaking, they

externalizethought and make it an object
to be scrutinized, reflected on, and
disagreed on. At the same timelearners
make meaning, and when they talk about
language they become engaged in meta-
talk, whichmediates second language
learning. In the processes of problem-
solving and meaning-making,
studentsbenefit from using the L1. The
L1lisused asatool inlearning an L2.
Today’s foremost challenge in
education is to create learning
environments that maintain the cultural
integrity of every child while enhancing

their educational success (WIlodkowski &
Ginsberg, 1995). Being closest to
learners, classroom teachers are in a
critical  position to provide learning
experiences that will ensure culturd
integrity and academic success for all
children. At the classroom level,
culturally responsive teaching essentially
involves  using  students’  cultural
experiences and background as a medium
for helping them learn important
academic skills of reading, writing, and
computing. For example, different
versions of Cinderellafairy tales found in
such cultura traditions as Vietnam, the
Philippines, Africa, and the Middle East
can be used in a variety of classroom
activities to study the differences and
similarities of characters, themes, values,
and perspectives. Children can then write
their own Cinderella story as a
culminating experience. Inclusion of
children’s literature from different
cultural traditions provides learning
opportunities for many children to affirm
their cultural experiences and help enrich
the learning of al children. More
importantly, this type of activity can help
children reduce and challenge prejudicial
and stereotypical attitudes they may bring
into classrooms. This is one of classroom
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instruction  examples in  bilingual

education.

Junior Secondary Level 7, Science lesson

‘organ’,‘plant’).

(The next screen shows new words)

then she switches to Indonesian.

(On the screen is written the heading “Organization of live” (sic)

The teacher talks about the homework from the previous day, all in English.

She then talks about the classification system with the example of the ‘pantera tigris’.
She elicits from students the fact that the first word is the genus, the second the species.

(The second screen shows a list of eight words such as ‘life’ ‘organisation’, ‘cells’, ‘tissues’,

The teacher goes through the students asking for the equivalents in Indonesian.

The teacher continues drawing on the board of a body and checks knowledge of different
systems, all reinforced with the Indonesian equivalent.

She then uses a good metaphor to explain the cells, saying they are like the classroom, with the
bricks representing the cells, and she elaborates the metaphor well.

Sheasks about one cell system and students call out ‘protozod’,

She then switches to the five natural ‘kingdoms’.

She is now presenting rather a lot of information, and the thread of the lesson is less clear than
before. Good use of PowerPoint on screen to illustrate

content. Good use of whiteboard to put up new vocabulary.

DISCUSSION

Cummins (1979) argued that
proficiency and skills in the first
language and second language are
interdependent systems. It is expected
that the first language acquisition forms
the basis of similar proficiency in the
second language. Therefore, the genera
approach to bilingual education posits the
necessity ofstronger links between the
use of language in school and other
contexts.

In line with that, Vygotsky (1962)
mentioned the existence of two types of
knowledge: Q) spontaneous
knowledgewhich refers to familiar,
everyday concepts, and (2) scientific
concepts, whichencompasses formal,
school-learned concepts. These two types
of knowledge are strongly and
structurally linked.When students are

able to speak about their own lives in a
given language,they gain mastery in the
language. Two specific research findings
illustrate this. Wong-Fillmore (1983)
hasreported that Hispanic students learn
more English in classrooms that
provideopportunities  for  reciprocal
interaction between teachers and peers.A
similar analysis advanced by Boyd-
Batstone (1997) reveals howbilingual
students become active learners when
they are encouraged to usetheir cultural
heritage and personal experiences as a
central ingredient in theclassroom.
However, contradict to those
perceptions, Freire(1985) cited in Akkari

(1998) argued that the society
experienced limitation of bilingua
education programs  within  the
formaleducational system. Schools are
not producing significant
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socioculturalproductivity. Most forms of
schooling have been conceptually
constructedas mechanisms of repression,
as a way to screen, discipline, and
regulate the instruction of others. Social
justice has never been a point of
discussion informal schooling. It is found
out that formal schooling has littlepower
on social injustice. Each society fashions
the school system to serve the interests of
dominant groups.

According to Giroux (1981),
schools are institutions that reproduce
both the ideologica beliefs and the
culturalvalues of the dominant class on a
daily basis. The function of mainstream
schools isto limit the opportunities for
culturally and linguistically diverse
students to see themselvesas agents of
socid change. Students from minority
communities mostoften do not view
themselves as potential leaders in their
communities  struggle  forequality.
Regarding to this, there arefour areas that
support dominant groups interests: (1).
Selection of culture deemed as socially
legitimate; (2). Categories used to
classify certain cultura content and form
as superior or inferior; (3). Selection and
legitimization of school and classroom
relationships; (4). Distribution of and
access to different types of culture and
knowledge by differentsocial classes.

Furthermore, McLaren (1989)
convinced that in practice, schools should
be democratic institutions, critical
scholars have begun to unravel theways
in which school, curricula, knowledge
and policy depend on thecorporate
marketplace and the fortunes of the
economy. Schooling must aways be
analyzed a a culturd and
historicalprocess, in which select groups

are positioned within
asymmetricalrelations of power on the
basis of gpecific race, class, and
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gendergrouping. In short, educators
within the critical tradition argue
thatmainstream schooling supports an
inherently unjust bias resulting inthe
transmission and reproduction of the
dominant status quo culture.

Therefore, it isimportant to havea
way of thinking about negotiating, and
transformingthe  relationship  among
classroom teaching, the production of
knowledge, theinstitutional structures of
the school, and the social and material
relations of thewider community, society,
and nation state (McLaren, 1997).

In fact, accommodating the
cultural diversity through content of
language learning is not an easy task.
There are threecase studies related to this
problem. First, Oyster-Adams Bilingual
Elementary School at Washington D.C.
This school uses English and Spanish. It
delivers a 50/50 two-way dua immersion
bilingual model of education. This means
that 50% of teaching and learning is in
English and 50% isin Spanish. It is found
in this study that native Spanish speaking
children learnt to perform better in an
environment that respects their native
language and provides continued growth
in their native language.

In addition, the environment in
which al students are afforded the
opportunity to obtain the knowledge and
skills will enable them to succeed both as
individuals and members of society. It is
believed that racial and ethnic richness
and diversity form the bases through
which we enrich and promote the goals of
building a culturally pluralistic society
(School, 2010). It is important to note
down that the language minority and
language magjority groups a Oyster
collaborate in ther efforts to define
linguistic and cultural differences not as
problems to be overcome but as resources
to be developed (Freeman, 1996). The
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collaborative effort is a key feature of
Oyster that contributes to its success —
policy, curriculum content and classroom
activities are always co-created by the
English and Spanish groups to maximize
cultural balance and draw from the best
of both worlds.

Innovations a the Oyster
bilingual school include strong parenta
and community support, maintenance of
high academic standards and a program
of ongoing professional development, yet
conflict remains between staff and
between generations over philosophical
orientations and how this impacts
program design and development (Fern,
1995). This is not uncommon among
bilingual immersion schools where socio-
historical, cultural and political issues are
laid-bare and tackled head-on. The
literature recommends that Oyster, as
well as other schools, need continual
professonal  development, including
conflict resolution, collaborative action
projects, mentoring and technical
assistance to enable an open dialogue
about potentially divisive issues.

Second, bilingual education in
Hawaii, according to the Hawai‘i
Department of Education website: “it is
an academic program, delivered through
the Hawaiian language, based upon
Hawaiian knowledge and cultura
practices, attentive to community, family
and student goals” (Hawai‘i Dept of
Education, 2010). According Hawaiian’s
policy, the program outcomes do not
currently exist but are being developed
and will be caled K-12 Hawaiian
Literacy Framework and Performance
Standards for Cultural and Language
Proficiency.

It is noticed that the Hawaiian
language immersion want to make clear
that cultural learning needed to be taught

through indigenous language. In addition,
the knowledge and learning measurement
should not be measured with a Western
epistemology because it must remain
flexible to adapt to varying contextual
circumstances and levels of education of
students. Therefore, Hawaiian Aligned
Portfolio Assessment (HAPA) is being
created as a standardized test. Thetestis
given in Grade 3 & 4 and tests both
reading and mathematics. Questions and
problems are in Hawaiian and answers
must also be in Hawaiian.

Third, the total immersion in the
Maori language at New Zedand, it is
clearly noticed that for Maori educators
there is a distinct line between Maori
immersion and bilingual education and in
fact they are considered opposites (Horn-
berger, 2009). English is strictly
forbidden on Maori education premises at
all times. The prohibition is controversial
in a nation where English is socialy and
educationally dominant and highly
desirable for academic and socia
advancement; and al the more
controversial considering that the Maori
children attending the school arrive as
English speakers (Hornberger, 2006).

The example of Maori immersion
programs is one of remarkable
revitalization of a heritage language
under threat. It cannot be discounted that
banning English in Maori schools has
played a pat in this successful
revitalization. Not unlike the challenges
faced in Hawaii, Maori language
programs have struggled to provide
enough qualified teachers — qualified in
terms of both bilingualism and teaching
strategies that are specifically attuned to
the needs of students whose native
language is usudly not Hawaiian or
Maori and who have to compete in a job
market whose dominant language is
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English. A renewed focus in New
Zealand has emerged around the idea of
pre-service and in-service training for
teachers.

Regarding to studies above,
bilingualism should be viewed not as an
instrumental skill but rather as a cultural
tool that can be used forlearning and
living together, for writing our own
histories, and for sharingsolidarity. As a
cultural tool, bilingualism plays a central
position in promotingcritical literacy
among the students. Because of that, in a
view of education, Freire (1985) argued
that learning is not an individud
objectivefor dispossessed people, but
empowering through socia change
andaccomplished with unity and shared
power.

It is important to note that
bilingual education is notnecessarily
based on theoretical concepts that require
challenging the power relations in a class
society. For example, bilingual programs
that focus exclusively onculture and
language issues may work within the
established hegemonic powerstructure
since they do not seek to chalenge the
institution. A major challengefor teachers
in bilingual education is to criticaly
reevaluate the limitations of
maintainingtraditional pedagogies that
appear to benefit only some children.
Teachers have the potentia to create
opportunities for children to be bilingual,
becomebiliterate and succeed
academically while at the same time
developing socialconsciousness. In fact,
only few teachers have been able to
create opportunities for students to
engage intransformative  educational
pedagogy of bilingual education (Arce,
2000).

In addition, the successful to
accommodate the cultural diversity in
bilingual education relates significantly
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to the elaboration of good instruction.
Good instruction is associated with
higher student outcomes regardless of the
type of educational model that is used
(Leving, 1995, Marzano, 2003;
Wenglinsky, 2000). Adapted from
Howard, et al. 2007, there are some
methods that can be used. It is noticed
that in equitable interaction, the
promotion of positive interactions
between teachers and students should
occur. When applied equitably in a
classroom with mixed L1 and L2 students
this method has enabled both groupsof
students to perform better academically.
Next, through targeted and varied
teaching techniques, there will be
utilization of a variety of teaching
techniques that respond to different
learning styles. This method enables
students  with  varying  language
proficiency levels to orient their learning
more efficiently to the curriculum. Then,
in student-centered teaching and learning,
the program should have a student-
centered approach. Reciprocal interaction
is preferable to teacher-centered
knowledge transmission and is associated
with higher-level cognitive skills. In
classrooms with mixed L1 and L2
students, a bilingual program should
encourage students to share their
linguistic codes and cultural knowledge
with other students. In sharing between
learners method, cooperative learning
strategies should be encouraged. In a
classroom  with ethnically and
linguistically diverse students, academic
achievement improves when students
collaborate interdependently on common

objective tasks and share work
experiences.
Additionally, students’

expectations and attitudes toward each
other become more positive. Then,
through common task orientation,
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language transfer is not aways a result of
cooperative learning strategies, and
attention should be pad to the type of
task. Linguistic knowledge transfer will
occur when the cooperative learning
strategy is focused around a language
task that facilitates the students sharing
language knowledge.

CONCLUSION

It is noted that bilingual education
is instruction in two languages and the
use of those languages as mediums of
instruction for any part, or al, of the
school curriculum ( Andersson, Boyer, &
Southwest Educational  Development
Laboratory, 1970). It immediately
excludes programs that include bilingual
students but do not involve bilingual
instruction, most notably submersion
majority language, irrespective of their
language background. It aso excludes
programs, where a second language is
taught as a subject only (Cummins &
Hornberger, 2008).

A bilingual program must provide
both content and delivery in two
languages, athough they may vary
somewhat in how the languages get
distributed across the curriculum. Well-
implemented bilingual programs can
promote literacy and subject matter
knowledge in a primary language without
any negative effects on development in
the second language (Cummins, 2000).
The use of mother tongue to facilitate the
understanding of academic concepts
would not interfere with the acquisition
of English. Many studies reveal that
bilingual learners may develop flexibility
in their thinking as a result of processing
information  through two different
languages. Smith (1992: 21) refers to
metalinguistic skills and to superior
abilities of bilinguals with a notion that in

the process of acquiring and using
different languages they may have the
opportunity to reflect consciously upon
the ways in which languages differ. If
students understand and know how to do
something in their primary language they
should be able to transfer this knowledge
to English using the relevant taught
terminology. This could mean producing
bi-literate citizens who could be better
placed to share knowledge gained to the
benefit of their communities.
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